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PRESIDENT’S NOTE

Greetings fellow Arkansas Educators,
I hope this note finds you well, rejuvenated, and excited about the upcoming school year. For me, the beginning
of each year represents a number of things: opportunities to create forward momentum, building new positive
routines, learning new literature, and most importantly, making connections with new students and their families
while strengthening relationships formed over previous years. Throughout my career, I have had the privilege
to teach at the elementary, middle school, high school, and collegiate levels. The opportunities presented by the
opening days of each school year were (and still are) present at each level and energized me as I approached the year
to come.
Approximately 8 years ago, I was having a conversation with my best friend on my way to school. He is an
outstanding educator, and I’ve always valued his friendship and insights about teaching. It was the first day of
school, and I was most likely telling my friend about some of my goals for the coming days and weeks. As the
conversation came to a close, he told me to have a great first day and “love your kids.” I’m fairly certain this was a
passing comment from him, but it is something that has resonated with me over the years. Countless times, I have
found myself reflecting on these words as I pull into the school parking lot. Love your kids.
Now I find myself offering these same words of advice to my former students who are starting their first days. Love
your kids.
Over the past 18 months, our classrooms and daily tasks have changed in unquantifiable ways. “Love your kids”
won’t solve all of the challenges I will face in the coming year, but these three words have continued to center and
focus me over the course of my career. When the structures and situations around us are changing, our students
remain the constant. Love your kids.
Our very best to you as you start the new year. In the pages to follow, you will find that ArkMEA has formed a
new State Board over the summer. We have wished some former board members well as they move on to different
endeavors and have welcomed several new members to our board. In addition, ArkMEA also created new Division
Chairs such as Mentorship Chair and Professional Development Chair. We are enthusiastic about these additions
and look forward to serving Arkansas educators in new and innovative ways. We would like to invite you to reach
out to our board, let us know how ArkMEA can best serve the educators in our state, share your ideas, and help us
cultivate engaging opportunities for all music educators.
Looking forward,
Kevin

Kevin Coker
President
ArkMEA
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DIGITAL ORGANIZATION TOOLS
FOR MUSIC EDUCATORS
Apps to Help You Organize and Plan
By NAfME Member Robby Burns

Reprinted with permission from National Association for Music Education (NAfME).
The original article published on January 20, 2021 can be found here

What are your teaching goals for
2021? These apps will help you
organize your plan and your time.

Every January, we reflect on our dreams for the
coming year. For many, this might include some
personal goals like spending more time reading
or exercising. For others, it may take the form of
professional and instructional goals.
There are innumerable tech tools that can
help you with this process, whether it includes
brainstorming your big ideas, reflecting on your
progress, managing your time, or breaking big
ideas into smaller and more actionable tasks.

Look at the Big Picture, Make a Plan
Whether you are the kind of person who likes to do
a big brain dump at the beginning of a new year or
someone who wants to reflect in a journal, check
out these essentials.

MindNode is a mind mapping application for iOS
and macOS. It allows you to create charts that
start with a central theme, or “node,” and then
branch out into other nodes in a hierarchical
fashion that is non-linear enough to support the
flow of the human mind.
It’s easy to think that drawing out a map like this
is easier with paper and pen. MindNode makes the
process easier than paper, whether your preferred
input is by touch, keyboard, mouse, or trackpad.
The benefit of making one of these maps on a
computer is that you can quickly draw connections
from one node to the next, and the software
understands these connections. If I drag one of my
nodes from one side of the map to the other, all of
the other nodes will smartly adjust themselves, so
the map looks balanced.

• Mindnode

The user interface of mindnode
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Nodes can also contain various themes, styles,
and graphics. You can tag nodes with a keyword
and also edit in a linear outline instead of a map.
Nodes can be turned into checkable to-dos, and
you can export your entire map to a task app like
Things or OmniFocus.

Organizing DayOne entries by image, calendar, event, and other media types.

Some great alternatives include:

MindNode’s outline mode, clip art, and design editing tools.

If you are on Windows, Android, or are looking
for alternative options to MindNode, check out
these options:
Lucidchart
iThoughts
MindManager
XMind

Google Keep
Exist
Journey
Momento
Grid Diary
Daylio
Five Minute Journal
Bear
Ulysses
Pen and Paper*
I appreciate that DayOne has a calendar and
media-centric way of letting you view your entries.
If you are someone who does add photos, your
content will feel interactive and quick to find.

• DayOne
DayOne is an elegant and fully featured journaling
app for iOS and macOS that can handle it all.
It allows you to create journal entries based on
text, photos, or voice memos. You categorize your
journal entries by tagging them with keywords or
putting them into separate journals. Entries sync
across all of your devices.

“Manage” Your Tasks Instead of
Drowning in Them
• Learn a Task Management App

One of the many things I use a journal for is for reflecting on each rehearsal
and deciding where I want my focus to be in the following class.
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The OmniFocus Forecast view shows me only the tasks that
are relevant to a selected day
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You may be familiar with the to-do app on your
phone. Some of the most notable are Reminders and
Google Keep.
These apps are a great start, but you might find that
the alternatives below to be more powerful and
flexible. Teachers have our hands full. We need tools
that allow us to capture our thoughts the moment
we have them, and I am not talking about post-it
notes all over your laptop. The following apps all
have options for adding tasks to your to-do app in
one (or less) taps and feature robust organizing tools
like projects, tags, saved search.
•
•
•
•
•
•

Organizing Tasks by Project.

OmniFocus
Things
Todoist
Remember the Milk
Toodledo
2Do

Once they are in the database, they go into an inbox
to organize them with projects, tags, start dates, and
due dates. Start and due dates are crucial for me in
a task app. I use the Forecast view in OmniFocus to
see what tasks I want to be working on for a given
day and which ones are due. I provide due dates
only to tasks that I cannot survive the day without
doing. This means that I am less often overwhelmed
when all of the tasks turn red and overdue items
clutter my view of what is important. OmniFocus
also supports project templates.
I have templates for concerts, field trips, band
adjudication, teaching new repertoire, running my
district’s Middle School Honor Band, and more.
When I create a project from one of these templates,
I can even set up the start and due dates relative to
an event.
The OmniFocus Inbox.

OmniFocus is my digital brain. On my laptop, I hold
the control key plus the spacebar to add a task, even
if the app isn’t running in the foreground, to quickly
enter a thought as it comes to me. On my phone, I
can use my voice assistant or the widget on my home
screen to quickly capture ideas. My favorite feature
is maildrop. OmniFocus provides me with a unique
email address I can forward emails towards that
will send them to my OmniFocus inbox, with the
subject line as the task and the message’s body as an
attached note. This helps me get those actionable
emails that don’t require a response out from my
mail app and into a to-do list where I can snooze
them for when they are relevant. Sanity achieved!

For example, when I tell OmniFocus the date of a
winter concert, the task “pack tuba into the car”
doesn’t show up on my radar until a few hours
before I leave for the venue. The task “write concert
program” shows up numerous days early.
The fact that I can view things by project, due date,
a tag, or a custom perspective means that once
I organize them, I can view them from different
angles where I am focused on only what is relevant
at a given time, place, mental state, or context.
If you are looking for a little more power than the
standard Reminder app on your phone, and want
something more straightforward and elegant, try
Things by Cultured Code. Both apps are based
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heavily on the Getting Things Done methodology
by David Allen, which has helped to shape how I
manage the projects in my life.
OmniFocus is available for iOS, macOS, and on
the web. Most of the apps I listed above have
similar features.
If you are just starting out with task management,
I recommend Todoist. It has a free option, is
available on all platforms, including the web, and
has most of the features you could expect from a
to-do app (no start dates, though). Todoist also
features collaboration! This means you can share
a project with other users on your music team or
staff and share tasks with one another for ultimate
transparency and teamwork.

“Due date” field and ability to sort by due date
Repeating tasks
Note section for each task to house supporting
information
Search feature
Communicates with your email
Syncs across all devices
Voice input
*I actually do use a paper journal called The Theme
System journal, primarily because I believe that
New Year’s resolutions are usually too concrete or
too vague as to be fulfilled.

About the Author
NAfME member Robby Burns is a music educator and freelance
percussionist residing in Ellicott City, Maryland.

Todoist Project Collaboration.

If you want to learn more about how I manage
my time as a music teacher using to-do apps and
complementary software, check out this video.
Whatever task app you settle on, make sure it has
the features you need. Dr. Frank Buck (productivity
consultant, retired band director, and administrator)
refers to his top features like the Essential 7:

Robby’s teaching experience ranges from elementary school through
university ensembles. He is currently an employee of the Howard County
Public School System, where he teaches band and music at Ellicott Mills
Middle School and co-directs the HCPSS Middle School Honor Band.
Outside of his daily music teaching responsibilities, Robby maintains an
active private percussion teaching studio out of his home. Many of his
students are now music majors in college, have been accepted into district
and All-State honor ensembles, and have found success as freelance
and touring musicians. Robby is regularly called upon as an adjudicator,
arranger, ensemble coach, and clinician.
Robby has presented sessions at music education conferences all over
the country on the subject of music production software, cloud services,
Apple products, and their connection to productivity and creativity in the
music classroom. Robby’s first book, Digital Organization Tips for Music
Teachers, published by Oxford University Press, is available now.
He writes and speaks about music, education, and technology on his blog
and podcast, Music Ed Tech Talk.
Learn more about Robby Burns and how to connect with him on social
media here.
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Applicability of Digital Learning Strategies
(DLS) in Teaching General Music, Guitar,
Ukulele, and Piano
By Lauma Kazaka, sponsored by Solfeg.io

Reprinted with permission from National Association for Music Education (NAfME).
The original article published on January 20, 2021 can be found here.

Since 2017 the team behind Solfeg.io music
education app has been studying student
engagement and the advantages of technology
we can use to increase their motivation to learn
music. In 2020, we carried out an empirical study
to explore the effectiveness of digital learning
strategies (DLS) for the unique methodology
of teaching music instruments we had just
developed. We would like to share a summary
of the results we achieved by applying Solfeg.io
music education app to general music lessons and
the science behind the study.
Solfeg.io is used on computers, tablets, and
iOS smartphones to learn music individually
or in a collective setting as a classroom. It’s
used by more than 7,000 music teachers in the
USA schools and more than 30,000 individuals.
The app includes a library of well-known songs
by popular artists that engage students to
practice musical instruments and understand
how music works. The purpose of the app is
to provide support for the implementation of
music education curricula and the acquisition of
educational content.
According to the principles of SMART Pedagogy,
it is important to educate students on meaningful
use of technology, providing specific tasks to
activate students’ cognitive interest in learning
music, as well as promote socioemotional
development. Solfeg.io music education app
is designed according to SMART Pedagogy
criteria for meaningful use of technology in the
study process. The app has been developed to
meet didactic, cognitive, socio-emotional, and

technical requirements for learning music to
create a customizable, user-oriented experience
in a pedagogically justified study environment.
In developing digital education tools, it is
necessary to execute the following didactic
principles: sequence, comprehensibility,
correspondence to age, individualization,
differentiation, self-growth, and persistence
of knowledge to be able to set and achieve
purposeful learning goals.
Solfeg.io music education app follows the
principle of sequence by offering song learning
strategies for beginners and students with
prior knowledge. The song library includes
song descriptions and filters for song selection
(by music genre, key, chords in the song, etc.).
Each song can be adapted for learning needs,
depending on the content and guidelines of the
music subject.
Each student’s musical development takes place
at its own pace and level, but progress towards
a certain goal should occur in each lesson.
With Solfeg.io app, it is possible to adapt the
educational content to the level of knowledge and
individual needs of each student and to provide
feedback to find out how the student is learning
and moving towards the goal. The learning goal in
the digital environment should be pedagogically
justified to arouse students’ cognitive interest
and promote cognitive development, but at the
same time—be achievable, so that the motivation
to learn develops further.
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The use of technology in the music teaching
process will only increase, as the interactive and
creative opportunities it offers involve even those
young people who have not previously shown
interest in the subject of music. Solfeg.io app has
been designed to stimulate students’ interest to
learn music, using the technological possibilities
to create suitable conditions for both individual
and collective music-making.
The digital generation often learns, explores, and
acquires knowledge and skills on an individual
basis; therefore, the model of self-directed
learning becomes relevant. The innovation of
Solfeg.io app lies in digital learning strategies—
learning to play music with the help of selfdirected classes. Strategies consist of chat
messages with text or audiovisual materials
(images, videos). The student is guided through
chat messages to reach a learning goal, e.g., to
play a song. The classes include principles of self-

directed learning, letting the student customize
the learning process. The classes are designed to
engage the digital generation and support their
information perception and processing needs.
In developing DLS, it is important to gradually
lead the student to the learning goal and help
develop skills like planning, analyzing, and
adapting the learning process. According to
principles of development of digital education
tools, DLS includes functionality to support
self-directed learning that creates the sense
of the presence of a teacher and divides the
tasks into successive steps, based on a preprogrammed sequence that is influenced by
the user’s feedback. The educational content is
communicated through text, images, and
videos that are pre-designed components of
the sequence.
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Compared to other digital music education tools,
Solfeg.io is the only app that offers self-directed
classes. Therefore, it is important to study how to
develop an effective digital tool for learning the
basics of playing musical instruments, including
piano, ukulele, and guitar. Recognizing the
topicality, the DLS was developed to carry out
an empirical study to determine its applicability
and effectiveness in reaching the set learning
goal. The empirical study included pedagogical
observation, respondent surveys, and analysis and
interpretation of the obtained qualitative data.
The results of the empirical study suggest
that DLS has been developed following the
information perception habits of the digital
generation. Respondents performed the tasks
independently, and the learning process was
facilitated by: a form of chat communication,
design of the app, use of audiovisual means of
communication, message structure, and tone
of voice, suggesting that DLS is an appropriate
form of learning for the digital generation—by
performing the tasks included in the strategy,
respondents have acquired basic guitar playing
skills and are engaged to continue learning to
play the guitar.
Respondents’ engagement in the learning process
encourages the development of DLS for other
musical instruments and theoretical topics of the
music curriculum. The results of the empirical
study suggest that students can use DLS to
learn musical instruments and songs available
in the app in class or individually, as well as
play together with others, providing meaningful
activity for personal development in their
free time.
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“Problems in Music Pedagogy”, Volume 13 (1), 2014.
Daugavpils University, p. 73-82.

The full article “Applicability of the digital
learning strategy ‘Start playing the guitar!’ in
Solfeg.io music education app” can be found on
the website of the International Journal of Smart
Education and Urban Society (Volume 12, 2021).
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Tried-and-True Techniques for Teaching
Beginning Band
By Martha Damon O’Neill

Reprinted with permission of the National Association for Music Education (www.nafme.org)
from an article published in the October 2020 issue of Teaching Music.

When the pandemic has passed, use
these ideas to ensure the success of
new band musicians and keep them
coming back for more.

After the NAfME Band Council members revamped what
constitutes basic elementary band instrumentation for
the Opportunity to Learn (OTL) Standards for Beginning
Band, I considered my own rather unique situation
beginning in 1984. I was teaching at Incline Middle School
(IMS) in Incline Village, Nevada. At that time, it was the
only 6–8 middle school in Washoe County School District
(WCSD), and I had the luxury of allowing students to start
any instrument.
Traditionally, WCSD beginning band students started
on flute, clarinet, trumpet, and trombone. I was able
to branch out to color instruments, including oboe,
bassoon, and French horn because the school owned these
instruments. The students could keep those instruments
and play through high school because I was teaching
grades 6–12.

While teaching at IMS, I realized how much was involved
in starting students on beginning band instruments. The
selection process required extensive planning because
it needed to consider, including anatomy, the science
of sound production, physical dexterity, and especially
student interest. A student may have walked in with great
excitement carrying a piccolo, an antique silver clarinet,
a tenor saxophone, or even a bugle. What I did from that
point on determined the success of the students.
Some of the strategies I developed over that period of
time included:
1.

The year before students started playing
instruments, I visited their classrooms and
administered the Instrument Timbre Preference
Test designed by Edwin E. Gordon. I found it to be
highly effective in working with students and parents
to determine which instrument the child should play.
In some cases, it might have been a student’s “heart’s
desire” to play the flute, when in reality, they actually
preferred a much different timbre. This was a great
way for me to help students keep an open mind when
choosing their instrument. I followed up with a letter
for students to take home explaining the results of the
test and what it might mean if a child planned to take
band the following year.

ARKMEA | 15

TRIED-AND-TRUE TECHNIQUES FOR TEACHING BEGINNING BAND

2.

3.

4.

I used the tried-and-true ASBDA Curriculum Guide
from 1980 — the Recommended Instrumentation
for Beginning Band, to achieve a desired balance in
the beginning band class. I listed all the instruments
available to rent from the school or from the local
music store on the board. Then, based on how many
students in the class, I wrote a number next to each
instrument indicating how many students could select
a particular instrument while always accommodating a
family who might already own an instrument.
During the first week of school, I held an
Instrument Petting Zoo during class so students
could try every instrument I had available to
rent. Hygiene is vital here. It was very important to
have at least one or more advanced students and/or
parents assist with sterilizing mouthpieces and reeds
while facilitating safety and care of the instruments.
Before beginning the Zoo, an advanced student or
I would demonstrate correct embouchure, hand
placement, and posture for all the instruments. We
reinforced all of these concepts throughout the week.
The Instrument Petting Zoo could also be held the
summer before school started, the week after school is
out, after school the first week, or even in the evening
depending on scheduling concerns. This would allow a
director to have more assistance from colleagues and
advanced students.
Some students simply cannot make a sound on
a particular instrument. It is important to see how
quickly a student can get a relatively appropriate
sound out of a mouthpiece/head joint. This can easily
be done prior to holding a Petting Zoo as long as
hygiene is attended to before, during, and after.

5.

A student’s size and length of fingers is also a
consideration. I started a 6th-grade boy on piccolo
because his fingers were too small to play the flute.
Curved head joints were not available then. Clarinet
is difficult with small hands as well, but a determined
student can be successful over time. I also had a
student with only one arm and some facial deformities
who learned to play the trumpet. He found a way to
adapt to his situation.

6.

A student who passionately wants to play and is
determined will always be successful. There were
always a couple of students who came to school with
an instrument that may have been in a closet at home
for a lengthy period of time. I simply requested they
take it to a music store to make sure it is in good
playing condition.

7.

8.

A ¾-size tuba was also an option in my 6-8 middle
school. Sousaphones are simply too large. Middle
schools that march in parades might purchase them,
although I used convertible tubas for my 7th and 8th
graders. I found it quite useful to utilize the skills of
my colleagues who played instruments I was not as
proficient at playing. Having them demonstrate and
work with my students gave them a positive start.

9.

Teaching percussion in beginning band can be
very successful. I always taught percussion in 6thgrade beginning band. However, I used the Timbre
Preference test results to encourage students to start
with their preferred timbre instrument if possible.
Because I often had up to 40 beginning band students,
I had the percussion students play mallets for the first
9 weeks to learn to read notes and rhythms along with
the rest of the class. They rented percussion kits that
included bells and a drum pad, which allowed for home
and school practice.

In today’s COVID-19 environment, many of these
techniques will need to be adjusted. How we deliver an
authentic music education may change, but what we
want students to know and do will remain the same. The
number of excellent resources available to band teachers
continues to expand daily. As teachers navigate through
these uncertain times, it is important to remain focused on
the goal of encouraging independent learners by providing
them with a comprehensive instrumental music education.
I always enjoyed the challenge of teaching beginning band.
Preparing a year or two ahead of time certainly removed
some of the organized chaos from the equation, and it
made me a much better teacher. I was one of the lucky
ones. I not only taught beginning band but continued with
those students through 12th grade. I certainly learned a
great deal about recruitment and retention. How I started
them off often made a huge difference in whether they
continued through high school. There was no blaming the
feeder teacher for any inadequacies in my students’ music
education. Developing relationships that lasted f
or seven years with so many students was a highlight of my
teaching career, and staying in touch with former students
is an experience I continue to cherish.

Some students found it easier to produce a sound
on baritone than trumpet and it was easier to hold
than a trombone. Trombone is sometimes the only
low brass instrument taught in beginning band, but
I always found great success starting beginners on
baritone/euphonium.
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YOU ARE YOUR OWN TEACHER
Building Successful Practice and Time Management Skills
By Dr. Justin Bunting

“

E

very musician needs to practice. That’s a
fact whether you are a beginner or a worldrenowned virtuoso. Too often, however, we do
not talk enough about HOW to practice. In a
fast-paced world, efficient and productive practice also
requires the ability to manage your time wisely. It is
incredibly important to state that practice and time
management are learned skills not unlike playing an
instrument. I do not believe it is overstating to say
that they are two of the most important skills that
any musician can learn. In this article, I will take you
through my Top Ten Tips for Effective Practice as
well as some information on improving your ability
to manage your time. These tips are presented as if
the reader is a student taking weekly lessons with
an instructor. They are applicable, however, to all
musicians and can be tailored based on your situation.

Top Ten Tips for Effective
Practice
1. Teach yourself
Practice is a class, and YOU are the teacher. Many
university-level private studios require at least
one hour of practice per day per credit hour of the
lesson. So, if you are taking a two-credit lesson,
that is at least 14 hours of practice per week. In
many studios, more than that is required, but let
us use that minimum of 14 as an example. In this
scenario, you are practicing 14 times the amount
of time each week that you spend in a lesson.
Therefore, if you are waiting for the lesson to be
taught, you are missing out on 14 more hours
of instruction every week. So how do you teach
yourself? Imagine you are your own student.
Record yourself (audio and video) and listen back
critically. Take notes and correct things you want
to correct. This is not just about playing wrong
notes. Critique your own musicality, phrasing,

EVERY
MUSICIAN
NEEDS TO
PRACTICE

”

dynamic range, technique, and so on. Finally,
ask yourself: “Why am I missing that note every
time?” Diagnose what is happening physically to
lead to the wrong note. Mindless repetition need
not apply.

2. Practice slowly
Slow and deliberate practice is essential to
achieve an accurate and musical performance. I
do not like to say words like ‘always’ and ‘never’
in music, so instead I will say ‘almost always’
practice with a metronome. It not only helps
keep your rhythmic integrity intact, but it keeps
you honest in regard to tempo in general. We
tend to naturally play a phrase or section too
fast too quickly after it is comfortable to play.
Therefore, it’s easy to play faster and faster with
each repetition without noticing if you are not
using a metronome. Slow practice takes patience,
but it is necessary. Be sure to include dynamics,
preliminary phrasing, and inflection at a slow
tempo. Do not wait to add those things later.
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Also, you need to move and breathe like you will
have to at tempo. Slow practice can encourage
unnecessary, extraneous motion if you are not
careful. Test a particularly difficult line at tempo
just to see if the way you are moving works.1

3. Divide practice sessions
Many practice sessions take on the format of
what is called ‘blocked’ practice. Blocked practice
is when a soccer player tries to make 100 penalty
kicks in a row. In music, it may be where someone
tries to run through a section 10 times without
playing a wrong note. This method can work,
and we often feel great at the end of the session.
However, at the start of the next session, you
may feel like you have gone backwards overnight.
Our brain is excited by new things and, in effect,
bored by repetition.2 Therefore, I suggest trying
interleaved practice. This is breaking down
the practice session into smaller segments and
alternating between those segments throughout
the session.3 For example, if you are practicing
major scales on marimba, give yourself 2 minutes
per scale. Set a timer on your phone or other
device for two minutes, practice C major, and
then move on to G major when the timer goes
off. Repeat this for as many scales as you want
to practice in that session. Just be sure you keep
coming back to the first scales throughout the
session until you’ve met your goal for the day.

“

Efficiency is paramount in a busy world. Though
it’s often necessary to practice long hours due to
the sheer volume of material percussionists are
asked to study, we can make our practice more
efficient, productive, and positive.5 Please take
a break every 20-30 minutes at least. Even a
2-minute break. Maybe a 5-minute break. Leave
the practice room, get a drink or a snack, or take
a quick walk outside if the weather is nice. This
is refreshing and breaks the monotony of being
in the same room for an hour or more. I do not
suggest, however, looking at your phone or other
device. It is far too easy to go down a social
media spiral and waste time that is supposed to
be productive.

5. Keep a practice log
If practice is a class, and you are your own
teacher, a practice log is both your reflection on
the current class and a lesson plan for the next
class. As a teacher, would you not make notes
about how today’s class went and make a lesson
plan for the next one? Of course, you would! You
are teaching this class called ‘Practice’ and your
student (you) deserves that attention to detail.
You do not deserve a teacher (you) that is simply
winging it and hoping for the best every day.
There is some information about what to put in
your practice log later on.

6. Practice away from the
instrument

NO MUSICIAN
IS ‘TOO GOOD’
TO WRITE ON
THEIR MUSIC

”

4. Practice smarter, not
necessarily longer4

Do not underestimate the value of practicing
away from your instrument. Mental practice is
a great way to test focus and mental stamina,
as well as save your chops. Play the piece in
your head. Imagine yourself moving, breathing,
and playing. This can be done standing at the
instrument or completely away from it. Singing
is another great option. This is especially great
for working on phrasing. Every human can sing.
Too often, percussion technique gets in the
way of innate musical expression. Hit record on
your device, sing the phrase, then play it. Does
it sound the same? Are you playing it the way
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you want it to sound? If not, diagnose the issue
and correct it. Finally, you can play on another
instrument. Playing marimba solos on piano in
a fun challenge. Do you really know the notes or
are you relying on muscle memory?

7. Write on your music
No musician is ‘too good’ to write on their music,
nor can they remember everything without the
visual cue of writing on the page. Circle dynamic,
key, and time changes. Write in cues, places
where you line up with a colleague rhythmically,
and so on. Many percussionists like to use
different colored highlighters for each of these
different musical elements. Nothing is too small.
It gives you less to remember in the moment. Get
a pack of pencils and make sure you always have
one with you!

clear expectations from your teacher. I give my
students specific sections and tempos for next
week’s lesson or rehearsal that I expect them to
master. Break down, in your practice log, where
you are and where you need to be. My example is
always this: I need to have this snare drum etude
at quarter=120 in 7 days for my next lesson. It
is currently at quarter=60. So, if I increase the
tempo by 10 clicks each day, that will put me at
tempo the day before my lesson. You are setting
realistic daily goals for yourself that will allow
you to succeed on the weekly level.

8. Add variables
We can get very comfortable practicing on
the same instrument, in the same room, with
the same lighting, by ourselves. To simulate
performance anxiety, run down the hall before
playing your piece. This will get your heartrate
up, increase the rate of your breathing, and may
make your hands feel a little shaky. Speaking
of shaky hands, know what effect caffeine has
on your body. If you are taking a symphony
audition with all those soft snare drum excerpts,
and caffeine makes your hands shake, you will
probably want to cut it out a few weeks before the
audition. Practice dealing with mental distraction
by having a friend talk to you while you play or
make random noises. If no one else is around,
you can set a timer on your device to go off at
a random interval. Say your piece is 5 minutes
long. Set a timer for 3 minutes. It will go off in
a random spot in the piece and you will need to
keep playing through it. Finally, get out of that
same practice room as often as possible. Get in
other rooms, preferably the room you are going to
ultimately perform in.

10. Reward yourself

9. Set realistic goals

Finally, be able to recognize when you have
worked hard, hit your goals, and are able to
reward yourself. It could be as simple as doing
that Music Theory homework on Sunday instead
of Saturday and giving yourself time to watch a
movie. Another example is: Imagine you were
going to practice for 2 hours but reached all your
goals in less time. You can stop early and make
that your reward for hitting your goals. Obviously,
there is danger there of convincing yourself you
practiced enough. You need to hold yourself
accountable. Rewards do not have to cost money,
but if you like a certain food, feel free to treat
yourself after a week or few weeks of hard work.

Most likely, you will not learn an entire solo
or etude in one practice session, so do not
expect yourself to. Make sure you are getting

Now that you have heard an overview of my
practice tips, I want to discuss time management
as an equally important, and complementary, skill
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to effective practice. The most basic thing you
can do is schedule your practice time each week.
If your school has a weekly sign-out sheet, plan
your week ahead of time, then sign it out and put
it in your calendar. Finally, hold yourself to it. It
is a class after all! If you do not show up to class,
how can you succeed?
The practice log is just as much a time
management tool as it is a practice tool. Be sure
to take detailed notes about tempos, specific
sections of pieces, and map out your practice
session like a workout (warm up, session goals,
cool down).

ENDNOTES
1.

Kageyama, Noa. “Is Slow Practice Really
Necessary?” The Bulletproof Musician,
bulletproofmusician.com/is-slow-practicereally-necessary/.

2.

The Musical U Team. “Why You’re Not Making
Progress On Your Instrument… and How To
Fix It” Musical U, https://www.musical-u.
com/learn/why-youre-not-making-progressinstrument-fix-it/.

3.

Collins, Brian. “Interleaved Practice: The
Secret & Enhanced Technique For Practicing
Your Music” LessonRating, http://www.
lessonrating.com/students/expert-articles/
music-theory/interleaved-practice-the-secret-enhanced-technique-for-practicing-yourmusic/

4.

Tsioulcas, Anatasia. “10 Easy Ways To
Optimize Your Music Practice” Deceptive
Cadence from NPR Classical, https://
www.npr.org/sections/deceptivecaden
ce/2013/09/03/216906386/10-easy-ways-tooptimize-your-music-practice

5.

Kageyama, Noa. “How Many Hours a Day
Should You Practice?” The Bulletproof
Musician, bulletproofmusician.com/howmany-hours-a-day-should-you-practice/.

Below is a basic example of a marimba session:
March 10 (1 hour)
Warm up – Focus on major scales with sequential
sticking @ quarter=100
Rotation 2
Top-21 @ quarter=72
21-61 @ eighth=120
61-end @ quarter=66
Cool down – Focus on single alternating strokes
@ quarter=100
Finally, prioritize based on the importance of a
piece/performance and deadlines. Importance
meaning importance to your success, not
necessarily your perception of importance or
what you ‘want’ to work on. What deadline is
closest? What are you most behind on? Using a
scheduling or to-do list app (like Microsoft To-Do
or Evernote) can help map out each day.
I want to restate something from the beginning
of this article. Practice and time management
are learned skills. No one inherently knows how
to do them. As strange as it may sound, practice
takes practice. Time management takes practice.
I’m willing to bet the source of a lot of stress
in your life, or your students’ lives, is feeling
behind or unprepared for a lesson, rehearsal, or
performance even though you practiced. If your
routine is not working for you, take a chance by
revamping your approach to your practice and
your schedule and see what a difference it can
make.

Dr. Justin Bunting currently serves as Assistant Professor of Percussion
at the University of Arkansas at Little Rock. He has appeared at
multiple national and international conferences, conventions, and
workshops both as a solo artist and member of Blue Line Duo. He has
commissioned or premiered over fifteen new works for percussion and
has music published with C. Alan Publications and Bachovich Music
Publications. Dr. Bunting currently serves as President of the Arkansas
chapter of the Percussive Arts Society and is proudly a Malletech
Performing Artist, as well as an artist/endorser of Zildjian cymbals and
Grover Pro Percussion products.
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By Carla Kalogeridis

Reprinted with permission of the National Association for
Music Education (www.nafme.org) from an article published
in the August 2019 issue of Teaching Music.
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Mentoring New Music Teachers
for Lifelong Success in the Profession
By NAfME Member Michael D. Stone

Reprinted with permission from National Association for Music Education
(NAfME). The original article published on July 20, 2016 can be found here.

Segun Eubanks, Director for Teacher Quality at
the National Education Association, states that
“high-quality mentors and competitive salaries
make a difference in keeping teachers”[1] in the
profession. While music program leaders may not be
able to influence teacher salaries within the greater
teaching profession, we can foster supportive,
effective mentorship programs offered to new
music educators. Teacher attrition is alleviated
when formal and informal structures of support are
provided and nurtured within the profession.
What works when it comes to mentoring those new
to the profession? Clearly, music program leaders
have the ability to create structures for professional
learning that will ease entry into the multifaceted
profession of music education. Additionally,
professional associations can provide an additional
avenue of support. During my years as a state Music
Educators Association (MEA) president and music
supervisor in the Bakersfield City School District I
have learned several key elements necessary for the
successful mentorship of music educators new to
the profession.
1. Professional Relationships are Key.
Those of us who have been in the profession
for many years can attest to the fact that we
were all influenced by a few key role models
during our first years of teaching. My list
included Gerald E. Anderson, UCLA Music
Education Department Chairperson; Lida
Beasley, Santa Monica College Director of
Bands; and Dr. Thomas Lee, UCLA Director of
Bands. What was it that these three individuals
did to mentor my work in profession? Above
all, each demonstrated genuine concern and
encouragement of my work as a young teacher.
Personal friendships developed out of those
professional relationships established so long
ago. Although each of my role models were very

different personally and professionally, they all
had one thing in common. They each invested
time in developing a professional relationship
with me during my formative years as an
educator. Meaningful professional relationships
can foster a spirit of success for young music
educators who feel inexperienced and lacking in
confidence during their first few years in
the profession.
An example of the successful establishment
of a professional relationship between mentor
and mentee is that of California Association for
Music Education (CMEA) Mentor Ella Webb and
Mentee Melanie Work. CMEA recently launched
its Mentorship Program, a first in the history of
the Association. Program Coordinator, Mr. Mark
Nicholson, Music Supervisor with the San Diego
Unified School District, took great care to match
mentors with mentees so that professional
relationships could be initiated. In February of
2016, just six months into the process, success
was apparent. At the 2016 California All-State
Music Education Conference, or CASMEC, I
was able to see first-hand the work of mentors
and mentees as information was shared at a
conference session on mentoring. CMEA Mentor
Ella Webb spoke of the professional growth her
mentee, Melanie Work, had made over months.
Ms. Work spoke openly about the challenges she
had faced in the classroom, and how she used
her mentor, Ms. Webb, to be a trusted sounding
board, role model, and confidant. What spoke
volumes to me was that a professional, trusting
relationship had grown between mentor and
mentee over the course of just a few months.
That relationship was helping Ms. Work respond
to the challenges she was experiencing. Crucial
to anyone’s success as a new music educator
is the establishment of trusted professional
relationships with those who have had many
years of experience.
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that teachers could meet in PLCs. The Junior
High/Middle School Vocal Music Teacher PLC
became a structure of immense support for all
participants. Even though most of the teachers
in the PLC were inexperienced, the camaraderie
that developed among the members of the
PLC was effective in providing a level of peer
support for each member. Peer support can
often be paired with mentorship support in
order to help the young music educator find his
or her way in the new profession. This type of
mentorship support that can be very powerful.
When problems or issues became apparent to
members of the Vocal Team throughout the
year, the PLC provided immediate support for
its member.
In planning instructional support structures for
these newly-hired music teachers, the District
also secured funding for three full days of
intensive professional learning built around the
needs of its teachers. Issues identified by the
PLC were addressed by veteran music educators
who provided professional development during
the professional learning days. The biggest takeaway for me as the music program leader for
the District was learning that multiple points
of support are needed for young music teachers
to grow and learn over time. Sometimes, peer
support can be as important as expert support.
We all need both types of support during our
early years in the profession.

CMEA Mentor Teacher, Ella Webb, and CMEA Mentee Melanie
Work, pictured here, are a shining example of how professional
relationships can result in professional growth over time (Photo
credit, California Music Educators Association, at 2016 California
All-State Music Education Conference, San Jose, California).

2. Professional Learning Communities
Provide Structure for Support of New
Music Teachers.
Although the school district where I have
worked for the past twenty-seven years has only
recently embarked upon Professional Learning
Communities (PLCs), I have already seen firsthand their many positive effects in providing
support for young music educators. When the
Bakersfield City School District decided to fund
four new music teacher positions to expand
vocal music in the District in 2015, I realized
that we would likely hire some inexperienced
teachers due to the current teacher shortage in
California. As predicted, three of the four new
hires were first-year teachers. Realizing this
challenge for the new Choral Team and other
disciplines throughout the District, an hour of
collaboration time was provided each week so

Bakersfield City School District Vocal Music Teachers, pictured here,
work and learn together as a Professional Learning Community, or
PLC, during professional learning day activities held in early 2016.
(Photo credit, Bakersfield City School District, Bakersfield, California)
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3. Provide Young Teachers with the
Opportunity to Share Their Expertise.
In my work as a music supervisor in a large
school district with roughly 30,000 students, I
have had the opportunity to observe and mentor
numerous new music educators over the past
twelve years. I remember a colleague telling me
years ago when I first became an administrator
that I would learn so much by observing
instruction in other teachers’ classrooms. Oh
how true! One key realization I had a few years
a go was the fact that all teachers, regardless
of experience, have unique expertise that can
be developed and shared with colleagues. In
the Bakersfield City School District, we believe
that each faculty member has unique attributes
and experiences which can be shared with
colleagues. I believe that it’s my job to identify
model instructional practices as exhibited by
various faculty members and encourage a spirit
of collaboration where best practices can be
shared. School districts must provide numerous
opportunities over the course of a school year to
give professional educators the opportunity to
share their expertise.

Bakersfield City School District Music Teacher Stephen Johnson,
pictured here, works with the 2015 District Junior High/Middle School
Honor Orchestra. My Johnson, in his first years of teaching, is an
expert in the area of string bass pedagogy (Photo credit, Bakersfield
City School District, Bakersfield, California)

4. Professional Organizations Must Help to
Facilitate Mentorship Relationships.

Bakersfield City School District music teacher
Stephen Johnson is an example of a young
music educator who has many talents and
abilities to share with his more experienced
colleagues. Mr. Johnson is a unique educator.
He thrives on thinking outside of the box and
working to make what’s good better. He is
creative in the classroom, constantly trying to
learn more. He works reflectively. It is important
that teachers like Mr. Johnson be given the
opportunity to share with his peers, many of
whom are more experienced faculty members.
School districts must strive to develop the
talents of all team members, including those
with many years of experience. Sometimes,
a colleague who is relatively new to the
profession can provide the inspiration necessary
for encouraging the lifelong learning of more
experienced colleagues. School districts should
encourage all of its faculty members to
share best practices and good ideas, regardless
of experience!
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Outside of school district structures,
professional associations can provide young
teachers with structures for professional
mentor-mentee relationships. The CMEA
Mentorship Program, and others like it across
the nation, provide safe, effective ways to
help young teachers reach their potential. In
alignment with CMEA’s Strategic Plan, the
CMEA Mentorship Program launched in the fall
of 2015. Since then, numerous music teachers
have volunteered to serve as mentor teachers.
Mentees applied and were assigned in the
fall of 2015. While the program is still
young, it has already begun having a positive
impact upon mentees who have signed up.
Mentees have expressed appreciation for the
professional networking provided by CMEA.
The results over time should indicate that
more educators will remain in the profession
for many years. National and statewide
professional associations across the nation
should put priority in creating formalized
mentorship programs.
Local and regional professional associations can
also have a huge impact upon supporting those

MENTORING NEW MUSIC TEACHERS FOR LIFELONG SUCCESS IN THE PROFESSION

new to the profession. In my own community,
the Kern County Music Educators Association,
or KCMEA, holds its annual Fall Together Night,
an event to provide networking opportunities
within the music education community.
Informal relationships developed at this
level are also effective in assisting new music
educators with the opportunity to feel support
in their local community of music educators.
KCMEA has been successful in providing
support new music educators by simply creating
a music education community of support.

Mentorship of new music educators should be
all our responsibility! The result will be lifelong
music educators who constantly strive to grow
and improve in teacher effectiveness for the next
generation and beyond!
[1] John Fensterwald, “Half of New Teachers Quit
Profession in 5 Years? Not True, New Study Says,”
July 16, 2015.

Michael D. Stone earned the B.A. in Music
Education/Performance and the M.Ed. in
Education from University of California, Los
Angeles. Mr. Stone serves as the Visual and
Performing Arts Coordinator for the Bakersfield
City School District. As the arts administrator
for the district, he oversees arts programs at
31 elementary schools, 6 middle schools, and
2 junior high schools. Prior to assuming this
position, Mr. Stone served for over 14 years as
instrumental music teacher at Chipman Junior
High School, also in the Bakersfield City School
District.
Chipman bands and orchestras consistently
earned Unanimous Superior Ratings at California
Music Educators Association (CMEA) ratings festivals during his tenure. Chipman
ensembles performed at the state conferences of CMEA and California Band
Directors Association (CBDA). Mr. Stone was featured in the January 1999 issue of
The Ins trumentalist Magazine, and has written several articles for the magazine
since that time. During the summer of 1998, he was awarded the prestigious
“Fellowship in Music Education” at Northwestern University. In March of 2009, Mr.
Stone served as an Online Mentor for the Music Educators National Conference
National Council of Supervisors of Music Education.
Under his leadership, Bakersfield City School District was named a 2013, 2014,
and 2015 Best Community for Music Education by the National Association of
Music Merchants. The District’s Music In Our Schools Week instrumental music
recruitment program received a 2014 Golden Bell Award of the California School
Boards Association, the only from Kern County. In October of 2015, Mr. Stone
was recognized by the Arts Council of Kern as its Outstanding Arts Educator at its
Accomplishments Awards Gala.

California Music Educators Association Mentorship Program
Chairperson, Mr. Mark Nicholson, pictured here, discussing
CMEA’s Mentorship Program (Photo credit, California Music
Educators Association, at 2016 California All-State Music
Education Conference, San Jose, California).

Mr. Stone is President of CMEA, and a Past President of California Band Directors
Association (CBDA), CMEA Central Section, and the Kern County Music Educators
Association (KCMEA). He has also served in an adjunct capacity at California State
University, Bakersfield, teaching instrumental music methods to undergraduates.
Mr. Stone holds active memberships in many professional organizations, including
The National Association for Music Education, CBDA, CMEA, KCMEA, and
Southern California School Band and Orchestra Association. He was inducted
into the American School Band Directors Association in 2001. Mr. Stone is a
euphoniumist and trombonist, and is a founding member of the Bakersfield Winds,
a symphonic wind ensemble.
Active as an adjudicator and guest conductor, Mr. Stone has conducted honor
bands and orchestras throughout California, as well as in Arkansas, Colorado,
Nevada, and Oregon. Recent guest conducting engagements include the 2014 Clark
County Middle Honor Band in Las Vegas and the 2013 California All-State Junior
High School Concert Band. He has served for many years as a guest conductor at
the Cazadero Performing Arts Camp in California’s Sonoma County.
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LEAD A LEGACY
An Interview with Michael and Ruth Crouch
By Kevin Coker

Kevin Coker: Could you tell us about
your background as music teachers?
Ruth Crouch: There was always music in my
parent’s house: George Beverley Shea, Doug
Oldham, Frank Sinatra, Big Band and a little Johnny
Cash thrown in. My parents made certain that I
had piano lessons from the age of 8 - I had some
excellent teachers. I was in Choir and Band at
Harrison High School and our Church Choir. I then
went to UCA and majored in Music Education. I
started teaching at St. Joseph’s Catholic School in
Conway (K-12) and stayed there until moving to
Harrison. I taught at Valley Springs School (K-3
and HS Choir) for 18 years and have been teaching
in the Harrison Schools (K-4 and accompanist at
Middle School and High School) for 11 years.

Michael Crouch: My first experiences of music
came in my home as I was growing up. My whole
family practically played an instrument and we
all sang together. Much of this was planted in me
as we traveled from church to church to different
“singings.” I first began to understand music in
a deeper way when I joined the 6th grade band
at Pulaski Oak Grove. It was my band director,
Gayle Russell, who began to instill in me the love
of music and the real understanding of how to
read it. He wanted me to play the trombone, but I
insisted on the drums. I loved my band experience
and stayed all the way through high school, playing
drums and even serving as drum major my senior
year. Throughout all of the band stuff I still had
this deep-down love for singing. It was just in me
from my early childhood and was always first in
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my heart. After graduating from high school and
spending a semester at UALR, I auditioned for John
Erwin at UCA and with that, began my Vocal Music
Education degree.

KC: Do you ever collaborate with
each other? If so, how?
RC: I have felt that it has been a great honor to
accompany my husband’s choirs for many years. I
always say that I have the front row seat. Michael
has also helped me with percussion, recordings
and sound for my programs. You cannot help but
learn from the conductors that you sit under. So I
have learned a great deal: techniques, motivating
students, daily expectations, different ways to word
things, and how to get students to sing with energy
and expression. I have used many of these ideas in
my classroom over the years.
MC: Mutual collaboration is a natural occurrence
between us. It’s almost as continuous as, “what
would you like for supper.” We just talk music,
listen to music, practice music, discuss rehearsals,
programs etc. on a daily basis.

KC: Are there any specific
collaborations or accomplishments
of which you are particularly proud?
Ruth and Michael: We’ve had the privilege
of working professionally together throughout
our whole music careers. We have had so many
performance opportunities with our students
and have shared each and every moment of this
together. We’ve had performances in New York,
Chicago, Dallas, Charleston S.C. Ireland, Germany,
Austria, and of course, Arkansas. The collaboration
that we are probably most proud of, was being
selected as the 2015 Senior High Honor
Choir and performing at the Arkansas All State
Music Conference.

KC: What do you feel have
been the greatest successes
as music educators?
MC: Sometimes we think about our successes

through accolades; “how a concert went,” “what
rating did we get,” “how many made the region or
state choir.” The true measure of success, to me, is
when our students find more meaning in their lives
because we share our lives through the making of
music: The greatest successes have been watching
students mature through the years, seeing lives on
whom you have had an impact and those who have
had an impact on you. Music is a gift that serves
to mold and make great people. That’s what I’ve
enjoyed. Students who were in my choir and are
now in many professions, still say that “choir was
their favorite class,” or the “class they miss the
most.” Success is ongoing; it can be achieved in
one rehearsal, but can also take a lifetime.

KC: Over your careers, what
has changed the most in Music
Education? What do you see as
the future of music education?
The biggest change in music education, or
education in general, is TECHNOLOGY. It can
be used in a positive way in the music classroom,
but should never take the place of building
everyday music skills. Music is learned by doing,
by practicing and performing; this is what makes
the musician. The future of Music Education is the
same as it always has been: to make great music
together. There is no recording or video, no matter
how great, that can replace the experience of
making music together.

KC: What advice do you
have for young and developing
music educators?
Music is a gift that lasts a lifetime. As you teach
over the years, you will mature musically and
emotionally. We need to understand and embrace
the fact that asking questions is not a sign of
weakness. We always have more to learn, always
have areas in which to grow, and we always have
something to share. Compare yourself to yourself
and always keep a growth mindset; what
successes did we have this year? What can I do
better next week, month, year? Life is about
learning and learning is just life. So have fun
doing it!
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RETURNING TO CENTER
Self-Care for Music Educators
By Christa Kuebel

Reprinted with permission from National Association for Music Education (NAfME).
The original article published on July 6, 2021 can be found here

Christa Kuebel presented on “Returning to Center: Self-Care for Music Educators” during the NAfME 2021
PreK–12 Learning Collaborative in February 2021.

Think about how you move through landscapes, through time zones,
across boundaries—and you are you, regardless. Picture yourself as the
center that holds no matter what changes occur in your life. Keep moving.
–Maggie Smith, @maggiesmithpoet

What comes to mind when you read this quote?
Do you think of the different roles you have
encompassed in your life? Do you think about
different physical places in which you have lived,
worked, taught, or studied that have brought
you to where you are today? Do you think about
the ways in which you have transported yourself
through music-making?
Now what do you think of when you focus on the
phrase “center that holds”?
While my interpretation may be different than
Smith’s intent, I think of the poet’s description of
“the center that holds” as a way to consider the
value of taking care of oneself.

An image I conjure when thinking of this “center”
is a sine wave, the up and down wavy line you’ve
surely seen in textbooks or used when explaining
the science of sound. Through the center of the
waves, you commonly see a straight horizontal
line. I think of the ups and downs of the wave as
the stressors we face in life; both those we face
as we move through landscapes, time zones,
and boundaries, as well as those we experience
on a daily basis. The straight line is my center,
where I aim to stay or return to when dealing
with these stressors. When I am able to engage
in regular self-care practices, I find I am able to
more confidently hold onto or return to my center
through the ups and downs, resulting in less
intense ebbs and flows, less stress, defensiveness,
and self-doubt.
Considering our self-care is important in order to
help us to avoid prolonged stress which might lead
to burnout, a common occurrence among music
educators. It might also help us to more easily
identify when we are stressed, resulting in an
easier return to center and feeling our best.

ARKMEA | 32

RETURNING TO CENTER

•

Eat enough and frequently: whether you
skip meals or “stress eat,” consider how these
choices impact how you feel.

•

Limit caffeine: instead of relying on caffeine,
try extra water, movement, or a snack to give
you the boost you need.

•

Disconnect from social media: even just a
short break can give some mental clarity and
provide time to engage in other activities.

•

Spend time outdoors: whether you reside in
a city or rural environment, a few moments
outside might boost your mood.

•

Organize your workspace and calendar: if
clutter equates to stress and procrastination,
take five minutes to tidy; the same might
apply to your calendar—book time to make
phone calls or plan smaller blocks of time to
work on bigger projects.

•

Take regular breaks when working: taking
a few moments away from your computer or
workspace can be helpful for your eyes and
mental clarity.

Consider the following ideas for self-care, all of
which have limited costs and unlimited ways you
might personalize the suggestions for what works
for you.
•

Move your body: from a solo dance party to
weightlifting, move in a way that feels good
to you.

•

Practice healthy sleep habits: create a
bedtime for yourself or maybe for your
phone/devices.

ARKMEA | 33

RETURNING TO CENTER

•
•
•

When did I last eat a whole meal?
Am I tired?
What will I engage in today that will bring
me joy?

If you are experience high levels of stress that
need attention from a mental health or medical
expert, try these resources:
•
•

National Alliance on Mental Illness
Psychology Today
» Search for a mental health expert in
your area by zip code and insurance
provider
Crisis Text Line—Text HOME to 741741
» Get connected to a mental health
expert immediately via text

•

Connect with someone who makes you
feel good: send a text to someone you have
been thinking of or stop by a colleague’s
classroom to say hello.

•

•

Identify three things for which you
are grateful.

Find your center, keep moving, and take care.

•

Set a 5-minute timer and just breathe.
NAfME member Christa Kuebel PhD is
assistant professor of music education
at University of Central Arkansas. She
focuses her research on music teacher
preparation and early childhood music
education. Kuebel has taught choir,
band, and general music for students in
preschool through junior high in Illinois,
China, and Poland. She also teaches early
childhood music education classes to
children four and under.

Another helpful way to return to center is a quick
Mental Health Check-in. Next time you are feeling
“off,” try asking yourself these questions:
•
•

How am I feeling (mentally and physically)?
What do I need?
What’s taking up most of my headspace?
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2021-22 AUDITION DATES*
2019-20
DATES
December 10, 2021
January 14, 2022
February 11, 2022

April 1, 2022
April 29, 2022

ENSEMBLES

Athletic Band
Brass
Flute
Guitar
Jazz Band
Jazz Catz (vocal jazz)
Jazz Lab
Leonis Chamber Singers
Men’s Chorus
Percussion
Opera and Musical Theatre Workshop
Wind Ensemble
Women’s Chorus
Woodwind

DEGREES
Bachelor of Arts in Music
Bachelor of Music Education (Vocal, Instrumental)
Scholarships are available for music and
non-music majors.

FOR MORE INFORMATION
*Auditions this year will be live on campus;
however, should you need alternative methods,
please contact the music office via the contact
information below.
479-788-7530 • 479-788-7598
Email: music@uafs.edu
Visit our website: class.uafs.edu/music
The University of Arkansas - Fort Smith is
an accredited institutional member of the
National Association of Schools of Music.

